






























































































ルに関する研究は多い（Coffield, et al., 2004）。しか
し，学習スタイルと同様かそれ以上の影響力を持つ



























































































































































発型 60 人，ゆったり型 25 人であり，活発型が最も
多かった（表 1）。
表 1　性格別の人数
真面目型 活発型 ゆったり型 合計（％）



























積極的 2(25.0） 4(6.7） 2(8.0） 8(8.6）
やや積極的 6(75.0） 25(41.7） 14(56.0） 45(48.4）
やや消極的 0(0） 21(35.0） 8(32.0） 29(31.2）



















良い 3(37.5） 6(10.0） 2(8.0）11（11.8）
普通 5(62.5） 32(53.3） 16(64.0） 53(57.0）
悪い 0(0） 21(35.0） 7(28.0） 28(30.1）






















理解と記憶 1(12.5) 15(25.0) 4(16.0) 21(21.5)
意味把握 3(37.5) 31(51.7) 9(36.0) 43(46.2)
楽しむこと 3(37.5) 13(21.7) 9(36.0) 25(26.9)








































流暢さ 2(25.0) 5(8.3) 2(8.0) 9(9.7)
聴く力 2(25.0) 9(15.0) 5(20.0) 16(17.2)
読む力 5(62.5) 18(30.0) 11(44.0) 34(36.6)
辞書使用 4(50.0) 27(45.0) 17(68.0) 48(71.6)






















ゆっくり 5(62.5) 10(16.7) 6(24.0) 21(22.6)
やや速い 2(2.5) 31(51.7) 12(48.0) 45(48.4)
かなり速い 1(1.3) 15(25.0) 7(28.0) 23(24.7)
過度に速い 0(0) 4(6.7) 0(0) 4(4.3)


























































積極的 5(46.5) 3(5.7) 0(0) 8(8.7)
やや積極的 6(54.5) 31(58.4) 7(25.0) 44(47.8)
やや消極的 0(0) 16(30.2) 13(46.2) 29(31.5)




















理解と記憶 4(36.4) 11(20.8) 5(17.9) 20(21.7)
意味把握 1(9.1) 24(45.3) 17(60.5) 42(45.7)
楽しむこと 2(18.2) 15(28.3) 8(28.6) 25(27.2)








































流暢さ 4(36.4) 4(7.5) 1(3.6) 9(9.8)
聴く力 4(36.4) 9(17.0) 3(10.7) 16(17.4)
読む力 8(72.7) 21(39.6) 4(14.3) 33(35.9)
辞書使用 6(54.5) 31(58.5) 11(39.3) 48(52.2)






















ゆっくり 5(45.5) 13(24.5) 3(10.7) 21(22.8)
やや速い 5(45.5) 28(52.8) 11(39.3) 44(47.8)
かなり速い 2(18.2) 12(22.6) 9(32.1) 23(25.0)
過度に速い 0(0) 0(0) 4(14.3) 4(4.3)
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Abstract
Personality Types and Why Students Fail to Master English in Junior
and Senior High School
Ando Norio[1], Hasegawa Shuji[1]
[1] Faculty of Child Development and Education, Uekusa Gakuen University
　Many Japanese students are weak in English. The authors propose and attempt to confirm that the method of English 
education of junior high school and high school does not match the personality of students. Individual difference in 
student’s personality should affect motivation, learning style and achievement level. We attempted to clarify learning 
needs of each student as well as personality differences by administering a questionnaire asking university students 
about their personalities and history of English learning in junior high school and high school. Results showed that 
students with an active personality are prevalent. They lack the ability to concentrate, have negative feelings toward 
English education and low levels of achievement. It was proposed, therefore, that English education should be 
targeted to reduce difficulties for this type of student. In addition to this, comprehension was deemed important. It was 
concluded then, that students of every personality type need materials offering multilayered information about English 
language in order to acquire the necessary information more easily. The applicability of this conclusion was considered. 
　Keywords:  Personality type of students, active type, understanding English, learning material, multilayered 
information.
